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Adaptive Practice i

Adaptive teaching involves teaching the same lesson objectives to all students whilst
providing scaffolds to support all students in making progress (Prospero, 2012).

It is important that the right balance is found in classrooms where we, as teachers, have high
expectations of our students and create a learning environment where all can achieve, but

deliver appropriate scaffolding and support when and where it is needed.

There are some key differences between adaptive practice and differentiation:

Adaptive Practice Differentiation

Focus on the class as a whole. Plans different activities for different groups
or individual learners — based upon ability

Has high expectations of the whole class grouping.

and promotes high achievement for all.
Different expectations exist for different
Every student is pushed to challenge groups/individuals.

themselves.
Differentiated approaches can perpetuate
Scaffolding is removed and students existing gaps in attainment.

become independent learners.

Provide a and Learning and use
Progression Steps to chunk progress towards that outcome

ADAPTIVE TEACHING

Anticipate barriers Plan to address them

* different levels of prior knowledge ® read a text in advance

*® vocabulary * supply background knowledge

® a particular production skill such as writing ® use pictures/video to contextualise upcoming information
* a particular SEND ® teach vocabulary

* decoding written text * introduce a concept via discussion

* Jimited working memory ® teach necessary learning behaviour

® cultural experience ® improve accessibility (e.g. clarity of resources, font size,

® EAL proximity to speaker, visibility of whiteboard, reader pens)
® a common misconception ® plan to scaffold

® alack of metacognitive knowledge or strategy ® prepare a model to share with, for example, a visualiser

* inherent complexity of resources/information ® plan targeted support from a TA
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NOTE: Don't confuse barriers with desirable difficulty and remove all challenge!

Assessment information informs Use assessment to elicit evidence of learning
ing and in-the-i

® questioning
® tests
® production tasks (e.g. writing, setting up an experiment,

adaptations.

Other considerations: i e

® tak

® hinge questions

® |abelling diagrams

® answers on sticky notes or mini-whiteboards

How will you monitor responses? Does the
assessment method itself create barriers?
There's a trade-off between quality of
information and practicality - be aware of this.

Examples of in-the-moment adaptations

® elicit via questions

® allocate temporary groups provide an additional scaffold

® use assessment as a teaching method

® use an analogy

® set an intermediate goal

® provide a prompt

® structure a group attempt before an individual attempt

® improve accessibility (e.g. proximity to speaker, visibility of
whiteboard, read a text to the student)

® adjust the level of challenge

® change your language

® clarify a task or provide steps

® clarify what 'good" looks like

® highlight essential content

® re-explain a concept or explain it in a different way
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® give additional (or revisit) examples and non-examples
® use peer tutoring
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